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Relationship Policy  



Relationship Policy 

Policy Scope 

 

This policy is for all staff, pupils / students, parents and carers, governors, visitors and 

partner agencies working within the school and provides guidelines and procedures as to 

how our school supports and responds to behaviour and relationships in school.  

 

Policy Aims and Objectives: 

Co-Op Academy Nightingale Primary School treats all children with unconditional respect 

and has high expectations for both adults’ and children’s learning and social behaviours. Our 

school is calm and purposeful. It prides itself on excellent relationships and high levels of 

care. We understand that positive behaviour can be taught and needs to be modelled. We 

understand that negative behaviour can signal a need for support which we will provide 

without diluting our expectations.  

 

Policy Aims 

 • To maintain a caring, orderly community in which effective learning can take place and 

where there is mutual respect between members 

 • To help children develop a sense of worth, identity and achievement  

• To help all children to become self-disciplined, able to accept responsibility for their own 

actions and make positive choices 

 • To develop in all children the ability to listen to others; cooperate and to appreciate other 

ways of thinking and behaving 

To Create a community of self discipline and of acceptance, where we all take responsibility 

for our actions.  

● To promote the highest standards of behaviour amongst all members of the community.  

● To celebrate successes and good behaviour, and where behaviour is inappropriate, to 

challenge that behaviour positively through the restorative approach and language. This will 

ensure that the community accepts responsibility for mistakes and failures. 

●To not focus only on behaviour but to look behne the actions and what a pupil may be 

communicating. This helps staff think about the how and what they say is important and how 

they say it. 

 ● To make sure that rewards and sanctions are fairly and consistently applied throughout 

the school.  

● To encourage positive relationships. Where a relationship has broken down, the 

restorative approach will be used to repair and rebuild the relationship. This should be 

applied in a positive manner where previous incidents are not referred to and should focus 

on the way forward.  

● To help the growth of tolerance, empathy and consideration in members of the school 

community.  

● To ensure the safety and well being of all members of the community and the environment 

in and out of class (including transitioning around the school).  

● To be fully inclusive 

  

 

 

 



 We hope to achieve these aims through a school behaviour policy based on rights, 

responsibilities and respect. Praise, rewards, privileges, and positive role-modelling support 

the development of self-discipline and the capacity to make positive choices.  

 

Co-Op Academy Nightingale Primary aspires to ensure that all members of the community 

feel safe, secure and valued at school. To make certain this happens, as well as teaching 

the National Curriculum; we feel that it is important to teach all members of the community to 

work, play and behave alongside each other. This will lead to a community based on mutual 

respect and trust where we can live and work together in a supportive way. All members of 

the community need to be aware of issues of right and wrong, fairness and justice and 

tolerance. This is to be achieved through restorative practices and conversations. 

 

Rights, responsibilities and beliefs  

We believe that:  

● All members have the right to be treated with respect, to be cared for and be happy in 

school. 

 ● All members of the school community have the right to feel safe at all times.  

● We will teach children how to build positive relationships that enable and empower them. If 

a relationship breaks down, we will support and teach the children how to repair that 

relationship through the restorative approach. 

 ● Any inappropriate behaviour will be addressed and all parties involved will be given the 

opportunity to correct the situation.  

● All members of the school community have the responsibility to treat others as they wish to 

be treated.  

● All members of the school community will make the most of opportunities given to them.  

 

At Co-Op Academy Nightingale, we are an Attachment Aware School. The SENDCo has 

been trained through Touchbase as Attachment Lead (July 2021). 

As an Attachment Aware School we aim to complete a self-evaluation based upon where the 

school is now and actions school has taken (up to three years). We demonstrate 

competence in the areas outlined in the criteria / outcomes section. 

 

What is an attachment aware school? 

1) The Whole staff responsibilities 

2) Specific support for Developmental Vulnerabilities in- 

● Executive functioning 

● Regulation 

● Psychological development 

 

1) An attachment aware school is one where the whole staff: 

● Have a good understanding of the impact of significant relational traumas and 

losses upon pupils 

● Use an attachment framework to understand behaviours 

● Know and have identified pupils in school who need support (troubled pupils) 

● Prioritise employing and supporting key adults to build special relationships 

with troubled pupils 

 



● Allocate a safe base team (Team Pupil) to the pupil including: Key adult, 

Class Teacher, SENDCo, Pastoral, Safeguarding leads and SLT who ensure 

consistency of approach 

● Engage in quality staff care to optimise care giving capacities and ensure 

stability and retention of staff 

● Research the starting point of pupils, tracing back over their lives from 

pregnancy onwards to reflect upon the possible impact of relational traumas 

and losses explained 

● Know the developmental age of pupils differentiating emotional and social 

tasks and expectations 

● Develop individual development plans/behaviour support plans that run over a 

course of 2-3 years 

● Engage in relentless care 

● Direct any conflicts or difficulties with the pupil through the Safe Base Team 

(Team Pupi) allocated rather than getting too involved themselves 

● Facilitate relational proximity rather than distance at times of difficulty with the 

pupil 

● Integrate and channel any advice from outside agencies into the individual 

development plan/behaviour support plan via the Safe Base Team/key adult. 

● Engage in careful balance of both nurture and gentle challenge to support 

troubled pupils into learned security 

● Work closely with the family to develop a shared understanding of the pupil 

reflecting on possible stressors and calmers 

And are addressing the developmental vulnerabilities of troubled pupils. 

 

2) Developmental Vulnerability 

Pupils who have experienced significant relational trauma and losses in their short lives to 

date and often have developmental vulnerabilities in the following areas-in their executive 

functioning, regulation and psychological development. 

 

At Co-Op Academy Nightingale, we ensure these three areas are attended to by the key 

adult, Safe Base Team (Team Pupil) and whole staff. 

 

Developmental vulnerability 1) Executive functioning: 

 

● Provide increased structure and supervision for individual pupils 

● Prepare pupils for all kinds of transitions big and small, allowing additional processing 

time 

● Use c0-modelling regularly 

● Create exit plans to use together with their pupils for times of overwhelm 

● Take responsibility, hold boundaries and use parts language rather than using 

sanctions and threats 

● Use chunking, writing frames, checklists and multi sensory cues to support 

organisational vulnerability 

● Key Adults facilitate reparative opportunities for when things go wrong together with 

their focussed pupil 

● Think out loud making connections on behalf of the pupil 

● Model how to remember 



 

Developmental vulnerability 2) Regulation: 

 

● Watch the state continuum of pupils and use appropriate state dependent 

interventions 

● Use sensory breaks regularly throughout the day to dampen down stress and to 

enable pupils to engage in the prefrontal cortex part of the brain to optimise learning 

● Activate and energise troubled pupils who are switching off 

● Down regulate troubled pupils who are engaging in hyperactive behaviours 

● Build in pauses and down times during the school day to support pupils manage 

overwhelm/sensory overload 

● Set up safe spaces for pupils to use together with their key adults for Time in 

● Increase sensory comfort in their classrooms and school environment to support 

those who have experienced relational traumas and losses 

● Use co-regulation with troubled pupils to settle them 

● Reflect upon stressors and calmers for individual pupils to inform 
practice and optimise learning opportunities 

Developmental Vulnerability 3: Psychological Development: 

● Engage in regular check ins with individual pupils 
throughout the school day and week 

●  Engage in sensitive attuned care  
● Engage in over compensatory empathy 

● Prioritise relational interventions 

● Are flexible and creative in their interventions  

● Use parts pictures and language 

● Encourage playfulness and fun in all interactions and learning 

●  Cultivate curiosity in staff and pupils about why we might do what we do 

● Commentate rather than interrogate 

● Use reflective dialoguing including wondering aloud, noticing 
out loud, connector phrases  

●  Use specific praise 
● Check back understanding of other's motives and intentions, not 

making any assumptions  

● Facilitate over compensatory experiences for developing a pupil's 

sense of safety, security and stability in school 

●  Use transitional objects and connector phrases to support the pupil to 
know they can be ‘Kept in mind’ in and out of school  

● Focus on building the pupil up 

●  Facilitate opportunities to develop the pupil's strengths, For example 

creative folder for daily pictures if artistic. 

●  Use containing doubling role play, social stories, comic strips and the 

hand of options to support social understanding. 

● Facilitate opportunities for the pupil and his/her Key Adult / Pastoral 
Lead  to build bonds of attachment. For example through Theraplay, 
PACE (Playfulness, acceptance, curiosity and empathy) and through 
DDP (Dyadic Developmental Psychotherapy) informed practices, some 
of which may be provided through Cluster support. 

● Use relational influence rather than rewards  



At Co-Op Academy Nightingale School, we recognise that understanding our emotions is a 

key aspect of understanding and managing behaviour. Through Emotion Coaching / Zones 

of regulation and being attachment aware, both children and adults are able to both manage 

their behaviour and to create an environment that is conducive to learning. We understand 

that part of our role, in partnership with home, is to help pupils to understand what is right 

and wrong. Underpinning the behaviour policy is the belief that everyone can learn to self-

manage/self regulate their own emotions and behaviour. Through this we encourage 

reflective thinking and do not accept prejudice in any form. Ultimately, we wish to give our 

children confidence about their capacity to think for themselves and to make sense of their 

own lives and experiences, hopefully beyond school and into the “real” world”.  

Procedures  

Co-Op Academy Nightingale Primary will encourage positive behaviour by: 

 ● Offering a positive, stimulating and challenging learning environment that motivates 

children to achieve their full potential. 

 ● Reinforcing positive behaviours through individual guidance and counselling by using a 

restorative approach.  

● Teaching PSHCE and values in discrete lessons and assemblies. 

 ● Informing parents and carers of success and behavioural problems at the earliest 

opportunity initially through Class Teachers or a phone call or a face to face meeting with the 

SENDCo. 

 ● Involving parents fully in measures to recognise behavioural problems and relationship 

issues and where necessary, how to repair the situation. 

 ● Producing a behaviour support plan that sets out expectations for staff, on delivery and 

clearly identifies triggers and prevention. 

 ● Working with outside agencies to develop techniques to encourage positive behaviour.  

● Offering the chance for individuals to carry out interventions with the pastoral lead and 

receive guidance through the restorative approach to develop, monitor and review 

behaviour. 

● Recognising the need for times where a key adult to work with a young person and there 

to be a team around the child (Team Pupil) that are supported and guided by SLT/SENDCo. 

 Training support  

Policy development and review is supported by training so that staff understand and are able 

to implement the policy.  Staff are offered Attachment Aware training delivered by the 

SENDCo (Attachment lead and SEN Teacher) and  link Educational Psychologist. This may 

include Emotion Coaching/Zones of regulation, which builds on key Attachment principles 

and provides a practical framework or key steps to help staff feel more ‘in control’ when 

managing behaviour, as well as to help pupils to learn how to regulate their own behaviour 



and develop relationships. Considerations of pupils needs is the focus and the following 

outcomes: 

1) Insight: To help young people understand their own feelings and their responses to 

different situations 

2) Empathy: To give young people practice reflecting on how their actions impact 

others, without shame. 

3) Repair: To ask young people what they can do to make things right. 

 Training and support for parents and carers will also be cascaded out. This includes 

how to use language to support regulations such as: 

Wondering aloud  

This is a very helpful technique that can be a concrete expression of giving the child 

an experience of 'being attended to'. The key adult makes tentative remarks about 

what they think is happening for the young person. 

Your body is telling me something is happening right now. That must have been 

frightening. 

I wonder why you ...  

I think I get why you had to …    Wait until they are ready and then talk 

(regulation) 

 

We acknowledge that a short term benefit from connecting with a young person, is that it 

moves them from reactivity to receptivity. A long term benefit is it builds their brain and a 

relational benefit is it deepens the relationship and provides recovery. 

We recognise for some young people, the need for permanency and consistency is 

important. 

Permanency- The importance of being ‘kept in mind'. 

Tools: 

Sensory reminders 

. The use of touch (A gently hand on a shoulder before moving around the room) 

. Verbal reassurance 

. The strategic use of eye contact 

. The use of self for 'check ins' 

. Maximising opportunities for hide and seek games 



Constancy - The importance of having an integrated sense of self and others. 

Tools: 

. introduction of the idea of us all having different parts (a happy, sad, worried, fun, excited, 

scared part etc) that make us who we are. 

. Use the language of parts regularly as usual practice . 

. Use the language of parts to reflect upon conflicts. 

Staff are also trained to reflect on how these parts affect our body e.g is scared, we may 

experience stomach ache  

Rebuild and Repair  

At each stage of behaviour, staff need to take time to repair relationships with the pupils, to 

try to avoid escalation of behaviour. Staff will not refer to previous incidents but try to focus 

on positive behaviour and the way forward. The restorative approach is used when 

necessary to help resolve conflict. At each stage, children will be praised for improving their 

behaviour. 

Pastoral links 

Class Teachers will highlight a SEMH provision map strategies being offered in class. When 

pastoral work with a young person, intervention records will be filled out by them.  

Work such as theraplay may take place considering: 

STRUCTURE 

KEY CONCEPTS: SAFETY, ORGANISATION, REGULATION 

The fact that the adult guides the interaction is reassuring and creates safety. Warm and 

supportive adult leadership lends adult organisation and regulation to the young person, 

ultimately teaching them self-control. 

ENGAGEMENT 

KEY CONCEPTS: JOY OF COMPANIONSHIP, ATTUNEMENT, NOW MOMENTS 

The young person is focussed on in an intensive, personal way in order to make an attuned 

connection. 

The goal is that the young person feels ‘seen’ and ‘felt’. Adults are helped to reflect on their 

own and their young person's experience so that they can interact sensitively to them. 

Engaging activities offer opportunities for pleasant, synchronous interaction, provide variety 

and a fresh view of life, helping the adult and young person to experience the joy of shared 

companionship. 



 

NURTURE 

KEY CONCEPTS: SECURITY, SELF-WORTH, STRESS REDUCTION 

Soothing, calming, caregiving activities make the world feel safe, warm and secure, and 

reassure the young person that the adult will provide comfort and security. They provide a 

sense of calm, help him/her relax and allow himself/herself to be taken care of, thus 

responding to the young person’s unfulfilled younger needs. They build the inner 

representation that the young person is lovable and valued. 

 

CHALLENGE 

KEY CONCEPTS: COMPETENCE, MASTERY, PLAY 

Challenging activities help the young person take a mild, age appropriate risk, and promote 

feelings of competence and confidence. All activities are conducted in a non-competitive, 

upbeat atmosphere of shared warmth, spontaneity, optimism, and fun. 

 

Training 

Offering all staff, including support staff, appropriate training to meet the needs of teaching 

and support staff when they are dealing with behaviour problems is vital. 

At Co-Op Academy Nightingale, we recognise it is important that action planning and 

practice review follows any training. Key messages to be embedded into practice should be 

shared with all members of the school community, including pupils, governors and 

parents/carers, in a range of ways – e.g. through displays, parent/carer evenings, 

assemblies, newsletters, etc 

A Pastoral Team, including the SENDCo/Attachment Lead, safeguarding team and pastoral 

lead, work closely to evaluate current needs, plan and review interventions and assess 

impact.  

Expectations of teachers 

 

It is expected that all teachers familiarise themselves and comply with the relationship policy 

and the procedures. This is in line with the relevant Teachers’ Standards. Teachers must act 

in a professional manner at all times and will: 

● Follow behaviour support plans accordingly and regularly review 

● Use regulation strategies such as regular sensory breaks and use of a class calm 

box 

● Facilitate PACE (Playfulness, acceptance, curiosity and empathy) 

 ● Create strong and positive relationships with the children.  



● Help rebuild and repair relationships that have been damaged. 

 ● Treat all members of the school community with respect, equality and understanding. 

 ● Refrain from using sarcasm, scathing remarks or belittling any member of the school 

community. 

 ● Praise, encourage and reward pupils wherever possible. 

 ● Encourage appropriate behaviour rather than rely on sanctions. 

 ● Apply sanctions and rewards equally and with consistency. 

 ● Be punctual to lessons. 

 ● Use seating plans to promote positive behaviour.  

● Make sure that all pupils enter and leave the classroom in an orderly and respectful 

manner.  

● Display good classroom management.  

● Create a stimulating learning and working environment. 

 ● Use the CPOMs as a behaviour log and ABC forms and share with SENDCo/other SLT 

members to record incidents to find triggers to encourage improvements in behaviour.  

● Seek further help and guidance when required from other teachers, Key Stage Leaders, 

SENDCo Assistant Head, the Deputy Head or the Head Teacher. This is to be regarded as 

an appropriate strategy rather than an admission of failure. 

 ● Liaise, through the SENCo, with external agencies concerned with behaviour 

 Policy links  

 

 

 There are various other school policies that complement and support our Relationship 

Policy. For example: Behaviour policy, Teaching and Learning, Anti-Bullying, Health and 

Safety (which may include or link to the school’s Mental Health Policy, Drugs Policy, and 

Offensive Weapons Policy), Safeguarding and Disability Policy etc.  

 

Written by: Nicky Zielinski (SENDCo, Attachment Lead and Designated Looked After 

Teacher and SENDCo  30th September 2021 

Reviewing date: 30th September 2022 

 

 


