Key Stage 1 — Class English
(Reading into Writing)

Class English for Key Stage 1 will take up 5 sessions

Session 1 Guided Reading
Session 2 Guided Reading
Session 3 Guided Reading
Session 4 Creative Writing
Session 5 Creative Writing




Session 1: Vocabulary

Part1l High quality core text -Modelled reading aloud
Text time Jump in (RWI)
10mins Partner practise (RWI)
Reading for accuracy and fluency — Focused by Class
Teacher
Part 2 — mixed pairs
Reading Modelling being an active reader
Practice Time | Take a section of text/paragraph and model how to read
10mins for meaning
Encourage children to independently apply this
Part3 Model and get children to imitate different ways of
Vocab Time | exploring and developing vocabulary
25mins

Vocab Time — To explore the vocabulary within the extract — talking
about meaning, context, synonyms and what these could mean?

Unknown words can be displayed along with pictures and meanings
for future reference

Teacher to plan word level/vocabulary activities based on the extract
used.

Children could then be given or select a word to complete a word
study on —word studies could include
- Word, meaning, synonyms, antonyms, related words, pictures,
explanations, sentences



Examples of Vocab Activities and Word Studies.

Refer to bank of resources on shared for further example and ideas



Session 2/3: Skills

These should be based around the same DERIC Strategy e.g. Tuesday and
Wednesday sessions would both be based on E (Explain) — this allows chance
for pupils to address misconceptions and secure understanding on the second
day.

Progression of Explaining new vocabulary

Using DERIC prompt
and steps to success i
teacher to use extract e
from the text to &)
model how to follow Follow THE STEPS to become an expert at explaining the meaning of new

these steps to answer vocabulary:

a q uestion Skim and scan the text to find the word (within a paregraph)
. Underline the key word

. Read the sentence that the word is in

. Can you think of a synonym/alternative word

. Can you tick/match/write what the word means
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Teachers should talk through the steps with children and simplify
them eg

Read the question
Highlight the key words
Skim and scan

Select the answer

Insistence that they each follow all of the steps is key
Teacher should model how to do this and then allow children time to

independently apply their skills to questions based on the texts they
are using




Examples of Skills Sessions
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There is a river outside mg\\wﬁw
From where | sit, | can see it

stretching into the distance in both
directions. Semetimes |

muyself floating along the
river.swept away in a silver boat
towards the harizon

Where wil it take me?
It goes through the dity, under

that zoom by .. in an endless

— stream  of busyness.
What can the little girl see stretching in front of her?
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What is described as zooming around?
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Which phrase tells you that Jack's
family are poor?

Which phrase suggests you that
Jack's Mum was not impresses?

Which phrase suggests that the
Han wos poor?
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"You great big blinking lump of lard’
what does this suggest about how
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A long time ago lived a young boy called Jack,
He lost his job, (he was given the sack).
His Mother said, *Jack, thi

this just isn't funny,
We've got nothing to eat and we've got no more
Said Jack, "Dear old Mother, just please tell me
how.

we are to get more?” She said, "Go sell the cow!"
So Jack took their cow (her name it was Bella)
Off 1o the market so that he could sell her.
Whilst on his way he met an old man
who looked a bit shifty, "Ey up mate, Tm Stanl
T've been looking to buy me a cow for my dairy.
Though it must not have short hair
and not be too hairy,"
Said Jack, "Here you go, T have just what you
need” 4




Tussdesy 759 Sy 2094 //
WALT Ritruve infarmation show! our now dis oot =

It slides into the hills and valleys
Y mdlanhwhmrmmg
ojmmmgmur that grows
louder. And takes me tumbling
down a waterfall taller than any |
The river flows into the ungle
and | can hear lots of animals —
gibbons, bats and all kinds of
birds.

What does the author describe as growing louder?
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What animals does the author hear in the jangte?
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Find 3 words that describe how the water moves.
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Why are the plar bears dlad 1o see the sun? How does the Orang-utan feel about the jungle?

Why does the Panda and Polar Bear invite the Orang-utan to
join. them?
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Optional to add handwriting lines for those who need it



Session 4/5 -Writing

Part 1: Learning a story together — rehearsing verbally using talk for
Writing Strategies and action
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- Explore vocabulary — build up skills using hold a sentence say a

sentence
- Get children top contribute with actions to help them

remember
- Washing line at front of class as a prompt.
- Repetition is key

Be careful to fit the length and difficulty of the story to
your class — ensure it is accessible but challenging

We have Pie Corbett’s age appropriate talk for writing
books to focus on but these may need to be amended to
fit your class — however remain aspirational




Part 2 — Planning

How much do children remember can they come up with a picture
plan based on the story that you have learned to

Sequencing ideas —
Teacher modelled

Shared story mapping

Story Mapping




Part 3 Writing

Teacher to model writing to children using teacher talk to support —
showing how to use the story map plans to re-write

o
Ve
i Vv .{

1) This can be as long or as short as fits
your classes need —in Year 1 to begin
with a couple of sentence as okay —

lanechill o ot hend
we can build on stamina for writing ﬂiww il

1 can, sl mards corrctly from ot word
as we go through the year. bank.

2) Keep challenge in your mind — come
and consult with a member of SLT if -
you aren’t sure 2



Part 4 — Innovation

Can children use the structure and content of the story they
learned to write a new story which is similar?

Can you change the main character and the main plot?



Key Stage 2 — 10 Day Writing Sequence

At Nightingale the English programme should be led by high quality texts for each Year
group (Power of Reading Spine) each class should have a book per half term and read this
throughout the day.

Teachers should identify point in the book where writing opportunities can be gained and
use this to engage children by writing for a real purpose

At all times there may be word banks, word grids, prompts, templates, dictionaries,

thesauruses to assist children in their learning however children must choose to access
these independently.

The Writing cycle will then be as follows

1) Immersion

2) Comprehension
3) SPAG

4) Planning

5) Application

6) Writing/Editing
7) Writing/Editing
8) Evaluation

9) Invention

In the past there have been issues around independence, stamina for writing as well as
handwriting and spelling — these must all be seen as non-negotiable during English lesson and the
curriculum beyond — During the writing cycle we largely focus on more text specific skills and
grammar but these basic must always be pushed for all (See handwriting policy



Day 1: Immersion

- Use of hook/stimulus to engage children (video/extract of text/object)

- Teacher written WAGOLL

- Children engage with text type using WAGOLL

- Annotate features/language

- Read aloud as a class, pairs, groups

- Focus should be on engaged with the text and immersing pupils in text type

- More than one example could be used higher up school to see different\ variations of the

same type.
- Not marked in books — checked for misconceptions Can use
colours to
highlight

features




Day 2: Comprehension

Further discussion and modelling of how of comprehension questions

- Focus on structure and language features

- Use of DERIC domains to build questions these should be shared with children
(Decode, Explain, Retrieve, Interpret, Choice)

- Questions should be developed so there are a range of formats (tick boxes, tabulated,
thought bubbles etc) not simply question and answer.

- Testbase to be used for questions stems and structures as well as bank of resources teachers
created previously on shared

- Marked in books/Identify children who need support

Lesson Structure should follow#
1) Teacher modelling

Shared modeIIing a Look at the paragraph beginning: Underneath the notice was a... to the end
of page 5.

What is happening inside the park straight after Joe and Ajay have read

)
3) Children independent work
) Class review the sign?

She pulled on a pair of her father's old boots, slung his brown coat over
her nightdress, and opened the door.

The word slung suggests that Piper put on the brown coat...

Tick one.
carelessly. ‘
9 Look at the whole text. slowly. l
Complete the table below to show what the text says you can do to
help bumblebees. tidily. |
thoughtfully. |
Help for all bumblebees Help for a weak bumblebee .
1. 1
What is Joe's mother thinking after she reads the letter?
Tick one thought
2.
Look at page 7. I'm happy that the I don't want the
boys have finished boys to realise
(a) Tick one box in each row to show whether each of the following their breaidast. how upset ! am.

flowers is bee-friendly or not bee-friendly.

Beo-friendly Not bee-friendly I'm worried the 1'l cook sweet-and-
boys will be late sour spaghetti for the
lavender for school. boys later.
pansy
herbs
wild rose

o Look at the paragraph beginning: ‘You boys best get to school...” to the end
of page 4.
‘But what about...?" Joe started to say. m Using information from the text, tick one box in each row to show whether
each statement is true or false.

Which words would best complete Joe's question?

Tick one.

Building work in the park will start at

our homework the end of July.

True False
your breakfast |
The park has been looked after by a
our games I park warden.
The park is going to be replaced
your job [] with a shopping centre.

The warden had two weeks' notice
of the park's closure.







Day 3: SPAG

Teaching of an Age-Related sentence level objective relevant to text type
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Teacher modelled and then children imitate before independently applying

Teacher to identify during previous lesson children who need added support this to be
provided during work time

Choose SPAG skill either from basics for your Year Group — during beginning of year or if
there is a class need then text type specific skills e.g. imperative verbs for instructions. Cause
and effect connectives for a persuasive piece.

These skills must then become the focus of further marking and we should see children’s
skills develop in using these skills through the ten day cycle.

Marked in books/Class Review
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|. Dominika made o questionghle dark towards a. towering lree.
| 2. The slightest of monemgnts could be delected by the
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Dominika arrived home, mqumuhn
g hot cup of cocoa. b
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Day 4 Planning:

Teacher to lead using working wall, vocab from WAGOLL planning sheet

15mins —Response to SPAG lesson — could be informed by misconceptions on original feedback sheet

+ From the sword hany
below, A
. 40 provide exirq + €an you expand the simple
description and. detail? Rewrile |
| %Wbmhm-ﬂnmd‘wmdm*.’:‘“‘*

1) Use of stimulus/hook again to engage children
2) Teacher to model how to plan

- Use of talk for writing strategies — verbalising —
mind mapping
3) Children to complete plan —using template
on Google Drive
- Focus upon coherence and use of sentence level
skills for that text type.

- Reviewed by teacher but not marked in books
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Day 5: Application

e

1) First 15 mins - SPAG — Whole Class Activity to teach another age-related objective that will
be used in text type — Teacher to model using this SPAG skill and other skills from Writer’s
toolkit
LIS e s R 2 1
2) Teacher modelling using SPAG skills in a piece of
y Can yolk add an appropriate Canse and Effect conjunchion. in. the
writing e.g. introduction for their text or an extract =
from a story [ Consequently, subsequently, as a result, due to s |
1) There are many people who have strong opinio. Mmbo}.h.
3) Application of this objective into a part of a piece of sides .Aasadar. This being an incredibly sensitive issuz.
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apply their own skills (Limit amount to be written —
Weike ancther example of 4 senkence using one of Hhe aboxi
focus on quality of piece and skills during conjunchions
application_
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Day 6: Writing/Editing

1) Teacher uses modelled plan and models writing for first 10-15 minutes of lesson —
children then go away to independently write

2) Writers toolkit stuck in books before they write — discussed with class

3) Teacher could use focus group potentially identified in previous feedback sheet

4) Once editing practise is understood by the children this should be built into the lessons

rather than having a standalone lesson in the writing process for editing.

5) Teacher to stop at increments using a visualiser to model how to edit as we go —
encouraging children to do the same
6) Marked after Day 6 using Feedback sheet

7) Children to edit in purple pen

Teacher begins to
modelled write/shared
write for the first 5-
10mins

They should be given
adequate, uninterrupted
phases to complete the
piece of writing.

Remind them of the hook
to engage them

They can use any
resources that are made
available to them:
learning walls, copies of
the WAGOLL, their own
books, copies of the text,
word books, word banks,

No learning objective
Writer's toolkit to be
stuck into books instead.

Emphasise that they must
not copy yours. They can
magpie but not copy word
for word.

dictionaries, thesauruses,
etc.

Stop children after a specific amount of time to model
how to edit focusing on a couple of text specific
objectives as well as basics of grammar/punctuation.
Encourage them to use purple pen to ‘uplevel’ as they

go

Day 7: Writing/Editing

1) After Day 6 feedback sheet completed and common misconceptions/individual errors
identified

2) First 15minutes sharing feedback with children and completing whole class
activities/individual activities to focus on corrective

teaching. Then model again if necessary and ’ ===
children to continue process Z‘-::y N
one L | ok ol duok | veplocd | For oerosy
NB: It is vital during this part of the lesson that children are &%+ ~© e .
taught to see writing/editing as part of the same process — ,:':“ i W ; Y ’f‘“‘i& b &
teacher talk is pivotal to share this. e Seorlol [ ww ’
iﬁr""‘%wzg"@m amds W;
ey |deiliolly WY Soteds | or | candirt
L g e e e ey




o, st i,k w86t sl g
iahk e bhoix and Wik 4

ey
AT

| Ratiogme Ute 8 Ouiat.. oastammse

.‘I’L P«nﬁu lke Sle we  He Sme  gge o

. 12 geows. MJJIJ b i was
5 ot

C Gos an indepennt ™ chid

Cwok ke &5 3% .
4 b thee Even bhough  te " Skorie




Day 8: Evaluation

(Self-assessment/Target Setting/Publishing/Celebrating/Takeaways)

Not all of these aspects of the lesson need to be completed for every piece of writing. Target Setting
and self-assessment should happen as standard but the other three are at teacher’s discretion

Evaluation/Target Setting

1) Teacher to model using visualiser how to evaluate their work
against their writer’s toolkit.
2) Child to pick two targets their own (Using target sheet from
front of book to inform) to add onto their individual target
bookmark for the next piece of work.
Publishing =
e el V| |
1) Teacher to model using visualiser how to use purple pen o '
amendments to create a final published piece of work
2) Children to rewrite their own version from their editing.
3) Not all pieces needed to be published — aim for approx. ¥ per
term
4) These could be displayed in class or celebrated in assembly
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Celebrating:

- Use of ideas like ‘author’s chair’ to get children to read their own work aloud and receive
feedback from other children.
- Paired reading — swapping books and getting children to give reciprocal feedback

- Inviting a member of SLT or another class to listen to work.

Takeaways:

- New for 20-21

- Encouraging children as class to reflect on their pieces of work and think about which
aspects and parts of the text type and content/skills will be useful to takeaway to use later

Vocabulary
To add to working wall along
with definitions to use layer

Synonyms

Any extra words learned
through this text type that
may be useful

Grammar

Will fronted adverbials from a
persuasive text be useful in a
narrative? Why? Can we pick
examples from our work?

Tone, Audience, Purpose

Discuss what these mean and the comparison between and across text types — children to gain an
additional understanding of what works




Day 10 — Inventing

Using the same stimulus children to be asked to ‘show-off’ their skills of a different text type using
the same context.

1) Teacher model 10 mins
2) Pupils invent 50 mins

Demand the same high standards during the invention piece as the focus piece for the cycle — when
done properly this has been the medium for some of the best piece of work from children as it
allows them independence.

Limit the guidance that you give to facilitate their imagination and independent thought.

These can be hooked in previous text types for example:

- Writing a diary from the perspective of a character in the story

- Writing a letter to persuade a character to do something

- Writing an alternative ending for the story

- Writing instructions for how do something from the story/report
- Explaining why a character is bad/good

- Writing a report to give information about the topic we were using for persuasion



Appendix

Co-op Academy Nightingale - Writing Lesson Feedback Sheet

Class:

Writing Form:

Date:

Strengths

Whole Class Misconceptions

Sifting — Gaps in Learning

Focus For Next L

esson - Planning

Whole Class (see Grammar
objectives for year group)

Activity 1

Activity 2

Activity 3




Example Writer’s Toolkit

Morrolive

T




Whole Class Guided Reading

Whole class Guided Reading — should be as close to whole class as possible — There may need to be
alternative provision for those children who are so NTE that they need language development first.

Anyone working at AB,AT,WT or the year group below should be a part of these sessions. Come and
talk to me about anyone lower than this who you’re unsure about.

- Means all children get access to the best example (you) every reading session!
- Mixed attainment seating (A mix of HA/MA and MA/LA if possible)
- Keep timings strict — the children will pick up pace as they get used to the format.

Every Lesson should follow the same format — children then know what to expect so that there is as
little learning time lost as possible — sessions should last for 45minutes

Power of Reading Spine texts to be used

- You don't have to cover all of them — you might want to read some as a class and then only
focus on several pages per chapter etc during guided Reading
- Book should change every half term

Each day should have a template to be stuck in books (See examples of those used previously by
teachers —they should include:

1) The icon of the domain being learned
2) The extract of the text being used (These to be separate if text is too long)
3) The questions for independent response



Structure of Each Lesson

Inthe picture the
man is feeling
anxious. What does
the word anxious
mean?

1) Sharing DERIC Domain

- What are you focusing on in this session — share this with the children [
and display the relevant icon. What time is it?
- Use Guidance document to share the steps to success (Found on Retrieve

Google Drive) Do you think they

are arich or poor
family and how can
you tell?

Why do you think
Shaun Tan chose to
put the lady’s hand
on top of the
man’s?

2) Speed Read (First day on a text — some brief explanation context given depending on text
— what time/place it is set in — recognisable characters etc linked to explain)

- Children with a partner in turns read aloud from the beginning of an extract as fast as they
can for one minute

- Encourage them to check up on each other’s pronunciation focusing on clarity of decoding at
speed.

3) Fast 3, faster 4, furious 5
Teacher to set 5 retrieval questions on the extract of text children are working on
(These could be simple written on tick box, tabulated questions — children independently
complete as quickly as they can)

- Focus on no lost time = no full sentences, make your point and move on.

4) Teacher Read
Teacher reads the text — Expression and enthusiasm is key — Show your enjoyment
Teacher talk to be focused around the Reading Domain for that session.
Children must follow along on their texts.
Encourage children can stop you at the end of the paragraph to ask about a word etc.
Teacher stop at intervals use TTYP — Pacey Questioning.

During Teacher Read is a critical point to teach the steps for answering each type of domain
question.

5) DERIC Focus
Teacher to recap over DERIC skill and the steps to follow. Repetition used if necessary until
children are familiar with it and can recall the steps.
Children to Read independently (length determined by age and ability of class) and verbal
guestioning to be used for retrieval for questions around the DERIC skill used.
Teacher to stop after each interval (sentence/paragraph/page) to question based around the
focus domain
All children in class whether they can access whole text or not to participate. These children
to be supported by partners if possible



6)

Regularly ask children to summarise what they have read or give meaning of words in
context by using their own words — This will need to be modelled.

DERIC Response

Children to have questions set (these can be slightly differentiated if necessary based around
domain. Less is more approach — focus on a maximum of 2/3 questions at a time before
review. Later on in the term we will look to raise the volume of question answered.

Class Review

Teacher to lead whole class review discussing answers

Using mark schemes to show why each is correct or incorrect
Peer marking

Looking at good examples and bad examples and why.



